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Caminante, no hay puentes, se hace puentes al andar.
Voyager, there are no bridges, one builds them as one walks.
--Gloria Anzaldúa

4

TABLE OF CONTENTS
Introduction to the Guide .......................................................................................... 6
What is the Purpose of this Guide? .........................................................................................6
Using the Guide ...............................................................................................................................6
Planning for Co-learning ............................................................................................ 7
Step One: Assessing Rightness & Readiness ......................................................................8
Step Two: Identifying Resources to Support Co-learning............................................8
Step Three: Recruiting Co-learning Team Members ......................................................8
Values and Practices................................................................................................. 10
Values of Co-learning Facilitation ........................................................................................ 10
Roles and Responsibilities of the Co-learning Facilitator....................................... .12
Practices and Flow of Co-learning Team Meetings ...................................................... 13
Desired Qualifications of the Co-learning Facilitator.................................................18
FAQs and Advice ........................................................................................................ 19
FAQs .................................................................................................................................................. 19
When Things Get Hard During Meetings: Advice from Co-learning Facilitators
& Participants ............................................................................................................................... 22
Resources ..................................................................................................................... 26
Appendices .................................................................................................................. 28
A: Co-learning Readiness Assessment Tool..................................................................... 29
B: Co-learning Fidelity Checklist .......................................................................................... 34
C: Sample Role Description Agreement For Family Members And Providers 35
D: Recommendations For Orientation And First Meeting ........................................ 37
E: Sample Connecting Activities ........................................................................................... 40
F: Sample Mission Statements For Co-learning ............................................................. 43
G: Examples And Possibilities For Using Co-learning ................................................. 44

5

INTRODUCTION TO THE GUIDE
Co-learning is a facilitated process of working across the divides of power,
privilege and rank to co-create relationships and tools that support systems
transformation. The Co-learning Facilitator supports and models building trust,
sharing vulnerabilities, taking risks, embracing accountability, and developing
relationships that shift traditional roles and power balances.

What is the Purpose of this Guide?
The purpose of this guide is to provide you with tools and practices to help you
plan, prepare and facilitate a Co-learning Team.
The Guide offers values, practices, tools and tips to support you in the rich and
multifaceted role of facilitating a Co-learning Team. As Co-learning is unique in
every setting and group, it is impossible to convey in depth the specific steps for
each Co-learning project. Regardless of the setting, population, or project focus for
using Co-learning, the practices provided here are core to the facilitation of Colearning Teams.
This is not a Facilitator handbook; rather, this document is a starting point for
understanding the aspects of Co-learning facilitation that are distinctive. Before
using this guide, you should already be familiar with the basics of Colearning. We strongly recommend viewing the video entitled The Co-learning
Project and reading “CO-LEARNING: Alameda County’s Approach to Deepening
Parent and Provider Partnership in Early Childhood Mental Health,” before utilizing
this guide. These can be found at www.thecolearningproject.com .
Co-learning is unique in that it brings people together across power divides for the
purposes of creating tools to address an issue of shared concern. The types of
tools are too varied to mention and will be referred to throughout the guide as the
product that is created by the group. Examples of products include: trainings,
curriculum, policies, videos, websites, and more.

Using the Guide
The first part of the Guide includes tools to help you consider whether the Colearning process is a match for your goals, to assess your readiness, and to
understand what is needed before the project begins. The second part of the
Guide will provide more detailed information about facilitating Co-learning and
steps to launch your project. The Resources list offers additional sources to
inspire and inform you along the journey. Finally the Appendix provides Colearning templates and tools.
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PLANNING FOR CO-LEARNING

Is Co-learning Right For You?
Co-learning is a framework for co-creating solutions that transform problems in services
and systems with a group of people occupying different places within power structures.

Co-learning is
not advised
when...

Co-learning is
best when...
You need the assets of
providers and members
of the communities they
serve in order to create
change.

There is a predetermined outcome.

There is an intention to
go further than simply
having a dialogue.

A focus group would be a
more suitable format.

Resources are to be
created by parents with
providers, rather than
providers seeking
feedback about what
already exists.

There is not enough time
for meetings, planning,
and responsiveness to
participants (8 meeting
minimum).

Stakeholders are willing
to accept meaningful
input from Co-learning
participants, and to
value outcomes that
seek to change power
dynamics.

There is not a clear
commitment to utilize
the outcomes or
products.
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Step One: Assessing Rightness & Readiness
Using the Is Co-learning Right For You? Diagram above and the Co-learning Readiness
Assessment Tool, the Facilitator works with agency and/or community leaders and
stakeholders to determine the appropriateness and readiness for using Co-learning
to address a particular issue or need.
Are you ready for Co-learning?
Before embarking upon a Co-learning project, it is recommended that you fill out
the Co-learning Readiness Assessment Tool and score your results. This tool can
be found in Appendix A of this Guide.
The purpose of the Co-learning Readiness Assessment Tool is to help
organizations assess their readiness to form a Co-learning Team. The Colearning Team is a group of community members and service providers who
work together to create, plan, and implement a product (i.e. curriculum,
workshops, activities, policies and other resources). The Co-learning Readiness
Assessment Tool is designed to support the thinking and planning process. A low
score is NOT an indicator that Co-learning will not be successful. A low score helps
to highlight areas where attention or support is needed before the project should
begin.

Step Two: Identifying Resources to Support Co-learning
Using the Co-learning Readiness Assessment Tool as a guide, the Facilitator develops
a plan that includes but is not limited to determining availability of
 time and staffing resources,
 space for meetings,
 number of monthly or bimonthly Co-learning Team meetings based on
the goal and product agreed upon, and
 stipends or other incentives to support participation.

Step Three: Recruiting Co-learning Team Members
Ensuring from the start that participants understand what they are being invited to
do and the nature of the commitment increases the likelihood of successful
engagement, participation, and investment in the process and the product.
1) The Facilitator recruits participants from the relevant pool of service
providers and from members of the community these providers serve.
2) The Facilitator uses The Co-learning Project video as a resource to
introduce the concept to leaders and to possible participants.
3) The Facilitator explains what Co-learning is, the planned use for this
approach, and the setting in which it will be used. Contact can take
place through emails, phone calls, and face-to-face meetings.
8

4) The Facilitator shares (and adapts when needed) the Sample Role
Description Agreement For Family Members And Providers to help
potential Team members understand the commitment required (see
Appendix C).
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VALUES AND PRACTICES
Values of Co-learning Facilitation
Co-learning is a facilitated process of working across the divides of power, privilege
and rank to co-create relationships and tools that support systems transformation.
Facilitation is essential in supporting an atmosphere of safety, risk taking, and
accountability in shedding traditional roles and sharing space and power. Colearning facilitation is a rewarding experience, often as a result of the
transformation that is possible when we allow our vulnerabilities and strengths to
be shared.
Embodiment of the core values of Co-learning facilitation will guide and ground you as
you hold the group and the process.
It may seem like a daunting task to embrace these ideals and allow them to guide
your work. However, the simple acts of leading with your heart, being willing to
listen deeply and forego the role of the expert are foundations upon which other
skills can grow and deepen.
A Co-learning Facilitator
embodies…
 willingness to learn with, and from, the group members;
 vulnerability, transparency, risk taking;
 trust in the process, even (especially) when it is messy;
 passion about the issues that brought the group to together (for
example, a shared commitment to improving the quality of mental
health care services for young children and their families);
 open-heartedness to all members of the group;
 curiosity, inquiry, compassion; and
 dedication to social justice;
invites…
 challenges to the Facilitator;
 risk taking to speak one’s truth;
 conflict or tension to rise to the surface in the group;
 strong emotional states;
 difficult stories;
 multiple truths and opinions to co-exist;
 creativity and openness; and
 caring relationships;
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intervenes…
 to set the tone and agenda for each meeting;
 to provide opportunities to build relationships among group members;
 when issues of power and/or privilege are enacted in the group;
 when racial or any micro-aggressions are occurring;
 when commitments to time or vision are being diverted, even if just to
name the shift in plans if the new path is deemed worth of exploration
by the group; and
 when members of the group need practical or emotional support after
or in between meetings;
embraces…
 cultural humility;
 personal vulnerability and humanness;
 mistakes and moments of uncertainty;
 the knowledge that all people have biases, implicit and explicit,
including the Facilitator;
 awkwardness and silence; and
 shared leadership, power and vision;
believes …
 community members and providers can learn from one another and
improve systems (i.e. community members and police, parents and
therapists, etc.);
 thoughtful, holding of the space and the process can deepen the work;
 every participant has wisdom, and valuable experience to contribute;
 voices that have been traditionally marginalized or silenced need to be
amplified; and
 transformation is possible and powerful.
Fortunately, there are many worthy resources for Co-learning Facilitators from
other social justice endeavors that can support you in embracing these values and
practices. You can draw inspiration from existing resources that complement the
Co-learning process, such as Cultural Humility, Non-Violent Communication,
Coaching, and Facilitation, Restorative Justice, and more.
These resources can be found in the Resources section.
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subcommittees

Practices and Flow of Co-learning Team Meetings
The intentional structure of the meetings supports an atmosphere of openheartedness, risk taking and creativity.
Agenda
 The Facilitator spends time in between meetings carefully planning the
agenda for each meeting and sends this to the participants ahead of time.
 As the group progresses, elements of the next meeting’s agenda will be
identified and agreed upon by the end of each meeting.
 A written agenda is helpful in keeping the group’s goals present in the mind of
the participants (including the Facilitator) during the meeting, since powerful
stories and strong emotions can easily dominate the time. Co-learning Team
agendas generally include the following core elements:
o Welcome/Agenda Overview
o Meeting Dedications
o Team Connecting Activity
o Project Development
o Next Steps
o Meeting Evaluation
Below is a description of each element.

Welcome/Agenda Overview
5 minutes
Welcome participants and review the agenda and inquire about additional
agenda items.

Meeting Dedications

3-10 minutes

 The dedication is a ritual established by the initial Early Connections Colearning Collaborative with the purpose of setting a tone that reminds the
group, at the beginning of each meeting, of the shared vision of improving the
lives of children, families and communities, or whatever issue is the central
theme of the Co-learning Team. Dedications evoke connection through this
moment of sacredness, and invites each member’s heart and soul into the
room. It helps the meeting begin from a place of tenderness that can aide in
finding the courage and openness it can take to deeply hear one another.
 Dedications are personal and heartfelt.
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 Dedications are also a way of members hearing where someone in the group
may have a need for support and often results in an informal ‘check in’ among
members during the break.
 Several group members may have a dedication to share, including the
Facilitator. Usually not everyone will have a ‘dedication’ at each meeting, and
it’s okay to pass.


Examples of dedications:
“I want to dedicate today’s meeting to my friend who is attending her child’s
first IEP this afternoon. “
“I want to dedicate this meeting to the children and families fleeing Syria and
seeking safety without the certainty of knowing if or where they may find
refuge.”
“I am dedicating today’s meeting to myself because the grief I am feeling
related to the recent death of my father is heavy on my heart.”
“I am dedicating this meeting to my neighbor whose niece was murdered last
week.”
“ I want to make a dedication to a mom I work with who was FINALLY
granted her U-Visa.”

Connecting Activities
15-25 minutes
Co-learning Team members take turns individually or in dyads, planning and
leading a brief Connecting Activity. This offers opportunities for participant
leadership and learning. If needed, the Facilitator may be called upon to offer
guidance and support.
 Connecting Activities are tools to help build trust and deepen relationships
within the group.
 They promote group interaction, participation, and playfulness.
 They are intentionally designed to evoke feelings or experiences connected to
the goals and vision of the group.
 “Ice-breakers” appropriate for other settings are not necessarily suitable to use
as a Co-learning Connecting Activity.
See Sample Connecting Activities in Appendix E.
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Break
15 minutes
It is important to allow time for group members to connect, network and
socialize. Finding a time for a 15-minute break during the meeting is essential in
promoting self-care and connection. If possible, provide a snack for group
members to enjoy together.

Product Development
1 hour 45 minutes
In accordance with the planned agenda, the product development portion of the
meeting refers to the time within each meeting to develop or work on the shared
product the group is co-creating to support their goal or vision. This time also
includes updates on work that has happened towards development of the
product between meetings.
For example, the Co-learning Team of UCSF Benioff Children’s Hospital Oakland
came together to strengthen the training of clinical Interns and new therapists in
the practice of family-driven care and cultural humility. The product
development time during each meeting refers to the time the group spent
working on this training curriculum through:
 Sharing stories about both positive and negative parent-provider
interactions.
 Using experiential exercises to examine the dynamics of learning something
new as an adult.
 Exploration of training activities that might promote increased comfort with
vulnerability.
 Developing and implementing a half-day training for Interns and new
providers.

Next Steps
10 minutes
The Facilitator guides the group in identifying next steps needed to continue
development of the product and/or to address any group needs that may have
come up.
Next steps could include what needs to happen at the next Co-learning Team
Meeting and/or in between meetings such as a follow up call, or a sub-committee
to prepare something for the next meeting.
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Evaluation
5-10 minutes
 It is important to track the progress of the group and invite feedback to the
Facilitator in real time.
 Having a note-taker document the meeting is essential. It is ideal if this is
someone outside of the participants, but it can be done by the Facilitator.
 Meetings end with each participant sharing thoughts and feelings about the
experience of being in the group during that meeting. Participants are
encouraged to share candid feedback about the:
 effectiveness of the group facilitation;
 effectiveness of working together;
 success of working towards the shared vision, goals or agenda.
It can be helpful to provide a structure for this process, such as:
o Weather Report: Participants give use metaphor of weather to describe
present state (i.e. Sunny to represent feeling connected and happy,
Stormy for feeling stirred up, etc.).
o Rose, Thorn and Bud: Participants describe something from group
meeting that was a Rose, or positive experience, A Thorn for something
they disliked or struggled with, and a Bud to represent something they
are leaving with or that is growing inside in response to the meeting.
o Heart & Tree: Participants describe something they liked or will carry
with them from the group (heart), and an area that needs growth for
things that could have gone better (tree).
The Facilitator and the Team use the feedback to build on what is working and
identify and attend to areas that need to strengthen.
Support and Communications After and Between Co-learning Team Meetings
 Co-learning can evoke strong feelings so providing emotional support to
individual participants directly after the meeting may be needed.
 The lives of family members and providers may include challenges or barriers
to participation that require attention and support in between meetings.


A reminder is sent to group members before each meeting, confirming time,
place and agenda. This supports attendance and organization of participants,
demonstrates that the Facilitator is holding the group in mind in between
16

meetings, and models commitment, trustworthiness and intentionality in
relationships. Reminders may also include prompts or intentions that may
help participants prepare for the work planned for the specific meeting. FAQs
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FAQs
1.

How long does Co-learning take?
A minimum of 8 monthly meetings is strongly recommended. Meeting time
of 2.5-3 hours each meeting is best, with shorter duration if meetings are
twice a month or more. Most Co-learning projects take about a year,
including the planning and implementation phases.

2.

Should the numbers of providers and parents be even?
Given the traditional power imbalance between parents and providers, it
would be best if the number of parents were slightly greater than the
number of providers participating (for example, in a Team of 8, 5 parents
and 3 providers). However, in most contexts it is challenging to recruit
greater numbers of parents. It is important in any Co-learning Team ranging
in size from 5-10 members, that there be at least 3 parents in any Team who
can consistently attend meetings. This is essential so that parents can
support each other and no one parent is tokenized or asked to represent all
parents. In order to have at least 3 consistent parents in attendance, it is
necessary to recruit and retain 5 or more parents on the Team.
Providers will also have things come up that will cause them to occasionally
miss a meeting; therefore, it is recommended that there be at least 3
providers on the Team, if at all possible.

3.

Does the Facilitator count as a Team Member?
No, the Facilitator is not considered a Team Member.

4.

Can the meetings be shorter, like an hour or 90 minutes each month?
No. Each month requires bringing the group together to meet for at least
2.5-3 hours. Often sub-committee meetings are necessary between meetings
in order to make additional progress on the product being developed.
Building trust across power divides is central to Co-learning. This requires
intentional time to develop relationships and to make decisions in the
development of a product. Please review the Recommendations For
Orientation And First Meeting (Appendix D) to understand the core elements
that make up a meeting.
Appropriateness and readiness for using Co-learning is contingent upon
being able to dedicate the requisite time. Making adequate time for Colearning is vital to determining appropriateness and readiness for Colearning to support your goals.

5.

Is there childcare available during the meeting?
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In engaging parents of young children, providing on-site childcare or
stipends to support childcare reduces barriers to participation. For other
parents, scheduling meetings during school hours will make attendance
more possible.
6.

Are there incentives to participation?
Compensating family/community members for their time, using stipends or
gift-cards when possible, conveys that family voices and time are valued.
The process for implementing the stipends should be set up ahead of time
and made clear prior to the beginning of the first Co-learning Team meeting.

7.

Is what is shared at Co-learning meetings private?
Establishing group agreements that support openness, vulnerability,
authenticity, and risk-taking is a task for each Co-learning Team. The Colearning Facilitator leads the group in creating guidelines for privacy, which
often include the group deciding that what is shared in meetings is not to be
shared outside of the meetings, without the direct permission of the person
that shared.

8.

How do I explain what Co-learning is?
Strategies might include watching the film together, and inviting a
participant from another Co-learning group to talk about their experience of
Co-learning. We also recommend reviewing the Co-learning Fidelity
Checklist (Appendix B).

9.

How do you agree on the focus for the Co-learning Team project?
Some agencies explicitly bring a need they currently have to Co-learning,
such as the development of training for staff or parents. Others groups
begin with an idea of transforming the system, and the Facilitator must
engage the Team in deciding what they want the focus of their Co-learning
work to be. They may investigate a problem area or concern, consider
solutions, and then choose a project to work on, such as a policy or
procedure change, a new agency form, a curriculum, or something else.

10. Is it viable to complete the product in 8 meetings (3 hours each) and
the time between those meetings? How much time in between
meetings is needed to complete the product?
Usually designated product development time in Co-learning meetings is for
planning the product and updating on progress and challenges. The nitty
gritty work often happens between Team meetings. For example, the core
elements of a curriculum and ideas for content can be developed in a
meeting, but the research and/or writing would likely happen between
meetings.
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11. How will the product be used and by whom?
Many of us have had the experience of putting in time and effort to develop
something only to see it go unused. This can be especially infuriating for
parents who often feel their contributions are not valued. It’s essential to
envision and commit to how the product will be used and/or shared.
Ensuring that the Co-learning product is aligned with the agency and
stakeholder goals at that beginning and also as things progress is critical so
that the time, effort and voices of the Team will be valued and utilized.
12. Does the product require the expertise and experience that BOTH
parents and providers bring?
Both providers and parents need to contribute fully to the product so as to
experience a joint sense of pride and ownership in the
accomplishment. Often they team up to share the product once it is
complete (for example, they might co-teach a curriculum segment they
created).
13. What if the group veers from the planned agenda?
There will be an ongoing tension in the group to find a balance between a)
allowing the important stories and emotions of group members to shift
perspectives; b) deepening understanding to inform the development of the
product and c) sticking to the agenda enough to create and complete a
product within the time frame of the project.
When big feelings are dominating the time, the Facilitator may ask the
group if spending time to process would enhance progress toward the
overall goal. There are times when the Facilitator needs to validate the
importance of participant stories, as well as remind the group that the
development of the product also needs attention, and can be a vehicle for
transforming suffering into positive action or system change.
14. What about co-facilitation?
Co-facilitation is an excellent option. It can allow greater success during
times of tension in the group, especially if one Facilitator is triggered. It
may take more time to coordinate, plan, and process with two Facilitators,
but co-facilitation can create opportunities to build partnerships between
programs or agencies. In the case of Provider-Parent co-Facilitators, special
attention should be given to building a conscious relationship that
addresses power dynamics. See Facilitating with Heart for co-facilitation
considerations.
15. What does it mean to champion Co-learning?
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Promoting Co-learning outside of the group is a part of championing this
approach to system transformation. Integrating what’s learned from Colearning depends on the willingness of leadership and stakeholders to
accept meaningful input from Co-learning participants, and to value
outcomes that seek to change power dynamics. The Facilitator can be a vital
bridge between families/community members and system
leaders/stakeholders, upholding the ideals of working in this way and
advocating for the products and strategies generated within Co-learning to
be respected and utilized.

When Things Get Hard During Meetings: Advice from Co-learning
Facilitators & Participants
1) “If you invite people into that space to be real, you’ve got to be all the way in,
too.” --Parent Participant
Co-learning facilitation includes being authentic, humble, honest and open. Lead
with your heart. Take risks. Do not be
afraid of making mistakes.
2) “Prepare yourself for moments when

you will have to face uncomfortable
things about yourself while also holding
the group.” – Co-learning Facilitator
Emotionally prepare that you may be
triggered. Know that this will happen to
even the most experienced Facilitator.
Learning and growth can come from the
working through and repair of difficult
moments.
3) ”It is not important to explain or

defend yourself, but to stretch and listen
deeply, and hold on to the gift that will
come out of being humble enough to see
yourself, your role or position from an
unfamiliar perspective. “

“You are
probably
gonna get
something
out of Colearning that
you didn’t
even come
for.”

--Provider Participant
--Parent
It is helpful to anticipate that this may
Participant
happen. The struggle can be worth it. The
most difficult aspects of Co-learning and
Co-learning facilitation are often also
the most rewarding. When you feel challenged, triggered, upset: BREATHE.
22

4) “We just wanted to be heard. We came to Co-learning wondering if we

were going to be heard, or if it was going to be like all the other meetings
where parents were just there for show, and not taken seriously. The
Facilitator made sure we were listened to, understood, and taken
seriously.” --Parent Participant
Model being able to listen with openness and compassion to different perspectives,
and help the group members hear each other, even during moments of conflict.
5) “The Facilitator must model openness to hearing another person’s truth, even
or especially if it does not match your sense of who you are.” --Co-learning
Facilitator
Sometimes the only thing needed is to allow a person to be heard. Rather than
taking unfamiliar and uncomfortable perspectives personally, attempt to find
curiosity and interest in understanding another person’s point of view.
6) “It meant something to me that if I gave a comment about the meeting about

something that worked, or didn’t go so well, that the Facilitator would write it
down on the board, along with everyone else’s ideas, and we actually used those
ideas to change how we worked together next time.” –Parent Participant
Writing down the perspectives and ideas of group members during the meeting is a
way to validate that they are being heard and that their voices are valued. This is
important in the context of shifting traditionally held power dynamics.
7) “It is easy to make an assumption that something is universal when it is
actually your subjective truth.“ -- Co-learning Facilitator
Certain experiences and perspectives have historically been granted more value
based on systems of domination and oppression. For example, many experiences
and perspectives of white people are often valued as the norm and seen as
universal.
Cultivating our own humility to consider that our experience and perspective is one
among many is central to taking in another person’s experience such that our own
perspective or worldview might be expanded or transformed.
8) “You may think of yourself as someone who cares, knows a lot about, and is

sensitive to the experiences of parents--but you might be surprised to hear what
parents actually believe about you, or about anyone in your role as a provider or
someone with more power or privilege.” --Co-learning Facilitator
Co-learning is challenging, even if you feel like you have done a great deal of personal
work to look at power and privilege. Strong emotions are sometimes directed toward
the Facilitator, and expressed through criticism as to how the group is facilitated. It
may be a valid critique, and it may also be attached to a level of emotion that is less
23

about the specific issue and more about the ways these misses evoke experiences of
systematic oppression. Listening and being open to your own growth is key.
9) “I am not conflict-avoidant and was okay when being with strong emotions,

even directed at me, from most members of the group. However, I was caught off
guard by how different and hard it was for me personally when challenged by a
white male participant.” --Co-learning Facilitator
Differences in social power and privilege can impact our capacities in interpersonal
exchanges, and influence how we consider another’s perspective. Power dynamics
that occur in society will also occur in the Co-learning group, offering important
opportunities for learning, understanding, and change. Rather than try to prevent
this from occurring, awareness that this is likely to occur is valuable preparation for
facilitating Co-learning.
10) “As a Facilitator who also had

“In the end,
we could see
we all have
the same
heart, and
we all
wanted the
same things
for children
and
families.”

--Parent
Participant

experiences within systems of care as a
child, and have children receiving services, I
had to work hard to notice and attend to
moments when my personal reactions,
related to my experiences, were getting in
the way of leading the group effectively.”
--Provider Participant and Facilitator
Facilitators may experience painful feelings
and memories emerging when certain topics
are explored, and their responsibilities to
their role and the group make ongoing selfawareness, self-regulation, and self-reflection
imperative. Signals are unique to each
person, but may include stomach clenching,
shallow or rapid breathing, increased heart
rate or feeling tense or defensive. Learning
your signals will help you discover self-care
strategies that work for you during these
moments, such as deep breathing, taking a
quick break, positive internal self-talk, and
acknowledging to the group that you need a
moment to ground yourself.
11) “I am conflict-avoidant, so I always

tensed up when there was conflict in the
group. I wanted to fix it, and try to move on
to an easier topic.” –-Co-learning Facilitator
24

It is not the job of the Facilitator to try to smooth over conflict. It is fine to name that
there are strong emotions in the group or differing opinions, and that many people
are uncomfortable with conflict. However, the Facilitator can help slow down the
process and assist the group members in hearing each other in a new way that can
lead to greater sense of trust in the group.
12) “The most helpful thing the Facilitator did was keep the group on track

when we got caught up in sharing stories or feelings about the topic we were
exploring in group. Even when I was mad at the Facilitator, I appreciated it
when, at the end of the group, we accomplished something. Some upsetting
subjects could be talked about forever. It made that painful stuff worth it when it
transformed into something we created together.” --Parent Participant
Sometimes there is no resolution, and the Facilitator must ask the group whether
they would like to continue the discussion and diverge from the agenda, or whether
it is more important to try to stick to the task of creating a product together and
return to the discussion when and if there is time. Other times, the Facilitator must
redirect the group and prioritize product development over processing, especially if
there are not enough group sessions or hours remaining to complete the goal of the
project.
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RESOURCES
Co-learning
 The Co-learning Project Video
http://www.thecolearningproject.com
 CO-LEARNING: Alameda County’s Approach to Deepening Parent and
Provider Partnership in Early Childhood Mental Health
By Brightstar Ohlson of Bright Research Group in collaboration with Beth
Sauerhaft, M.Ed, CPC, of Alameda County Behavioral Health Care Services
http://thecolearningproject.com/wp-content/uploads/2015/04/Colearning_Full_Report_Apr_2015.pdf
 For more information about Co-learning, please contact
Beth Sauerhaft, M.Ed., C.P.C.
Coaching and Capacity Building Coordinator
Office of Family Empowerment
Alameda County Behavioral Health Care Services
bsauerhaft@acbhcs.org
Cultural Humility
 Cultural Humility: People, Principles, And Practices video
 “Cultural Humility Versus Cultural Competence: A Critical Distinction in
Defining Physician Training Outcomes in Multicultural Education” (1998)
Both by Melanie Tervalon and Jann Murray-Garcia
http://melanietervalon.com/resources/
Facilitating with Heart
 Facilitating with Heart: Awakening Personal Transformation and Social
Change By Martha Lasley. (For considerations regarding co-facilitation,
see pp. 189 and 195).
http://books-amishimochin.newswebcorp.com/Facilitating-withHeart/p18374/
Multicultural Guidelines for Communicating Across Difference
 Multicultural Guidelines for Communicating Across Difference
Created by Visions, Inc.
http://webcache.googleusercontent.com/search?q=cache:RyRet3P6rXUJ:
bayareaacademy.org/wp-content/uploads/2015/02/MulticulturalGuidelines-for-Communicating-Across-Difference.pdf
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Restorative Practices
 “What is Restorative Practices?” By International Institute for Restorative
Practices
http://www.iirp.edu/what-we-do/what-is-restorative-practices
Nonviolent Communication
 The Center for Nonviolent Communication
www.cnvc.org
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APPENDIX A
CO-LEARNING READINESS ASSESSMENT TOOL
The purpose of the Co-learning Readiness Tool is to help organizations assess their
readiness to form a Co-learning Team. The Co-learning Team is a group of family
members and providers who work together to create, plan, and implement curriculum,
workshops, activities, policies and other resources.
For each item:
 Assign 1 point for “no or not really”
 Assign 2 points for “yes, somewhat”
 Assign 3 points for “yes, very much so”
 Leave blank if you are unsure or don’t know
 Add up total points for each area

1.

The Co-learning Organization
Organizational Values and Culture: Does
the organization…
Recognize the need to build greater
trust and partnering between providers
and family members in support of the
young child’s well being?

2.

Agree that family member’s lived
experience and knowledge should play a
role in planning and making decisions
about the services for families?

3.

Agree that empowering families by
providing access to education, training,
resources and decision-making can
improve family and child well being?

4.

Have existing opportunities or forums
for family members to plan, give input,
or participate in the organization
outside of being a client in services?
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1
No or
Not
Really

2
Yes, Somewhat

3
Yes,
Very
Much So

☐ ☐ ☐
☐ ☐ ☐
☐ ☐ ☐
☐ ☐ ☐

5.

Convene events, activities or meetings
where family members and providers
come together within your
organization?

6.

Offer professional development or
provider education activities that would
benefit from the perspective of family
members?

7.

Space, Stipends and Logistics
Is there a space that can accommodate
a meeting of 5-10 people at least once a
month for two to three hours?

8.

Can the coordination and facilitation
function be integrated into an existing
staff or family member’s role for 3 hours
a week for a minimum of 8-12 months?

9.

Is there a staff or family member
interested in coordinating and
facilitating the Co-learning planning
team?

☐ ☐ ☐
☐ ☐ ☐
☐ ☐ ☐
☐ ☐ ☐
☐ ☐ ☐

10. Are there resources available to offer
stipends or other incentives to family
members for their participation in Colearning?
11. Are interpretation resources available
for monolingual family members to
participate?
12. Can the organization release staff
members from other duties to attend
Co-learning meetings at least once a
month for at least eight-months?
Total Points (The Co-learning
Organization)
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☐ ☐ ☐
☐ ☐ ☐
☐ ☐ ☐

1
No or
Not
Really

The Co-learning Facilitator

13. Has the proposed Facilitator participated in a
Co-learning planning process elsewhere?
14. Does the proposed Facilitator have experience
in facilitating relationship/ community building
across the divides of power and privilege?
15. Does the proposed Facilitator have experience
in creating a safe and trusting space and
surfacing diverse viewpoints for groups to work
together?
16. Does the proposed Facilitator have experience
guiding a group to plan and implement
projects?
17. If the proposed Facilitator has no formal
facilitation experience, is he/she interested in
receiving training or technical assistance with
facilitation?
Total Points (The Co-learning Facilitator)
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2
Yes,
Somewhat

3
Yes,
very
much
so

☐ ☐ ☐
☐ ☐ ☐
☐ ☐ ☐
☐ ☐ ☐
☐ ☐ ☐

Co-learning Family Members

18.

Are at least three family members available
to participate consistently in monthly Colearning meetings?

19.

Have potential family members received
services from your organization or other
early childhood providers?

20.

Have potential family members participated
in meetings at your agency?

21.

Are potential family members informal
and/or formal leaders in their communities?
(Examples: actively involved in school,
neighborhood, faith, organization or
community)

1
No or
Not
Really

2
Yes,
Somewhat

☐
☐
☐
☐

☐
☐
☐
☐

3
Yes,
very
much
so

☐
☐
☐
☐

Total Points (Co-learning Family Members)
Co-learning Providers

1

22.

Are providers interested in new ways to
meaningfully engage families?

23.

Are potential providers experienced with
and/or open to working with family
members as peers in co-creating
workshops, policies, or activities (in
contrast to a direct service/client role)?

24.

Are at least three providers available to
participate in monthly Co-learning
meetings? (Can include Facilitator if the
Facilitator is a service provider)
Total Points (Co-learning Providers)
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2

3

☐ ☐ ☐
☐ ☐ ☐
☐ ☐ ☐

Scoring Guide
Add up total points for each section to calculate a total score.
Total Points for Co-learning Organization
Total Points for Co-learning Facilitator
Total Points for Co-learning Family Members
Total Points for Co-learning Providers

Total Points

48-72 Points: High Level of Readiness. The organization has most of the core
ingredients in place to facilitate a Co-learning planning team and may need to make few,
if any adjustments to successfully convene a Co-learning Team.
30-47 Points: Moderate Level of Readiness. The organization is approaching readiness
for establishing a Co-learning Team and may be ready in the next 6 months or in the
near future. Technical assistance from Early Connections Capacity Building Coordinator
to explore ways to increase readiness is recommended.
Less than 30 Points: Emerging Level of Readiness. The organization may want to seek
technical assistance from the Early Connections Capacity Building Coordinator and /or
members of the Co-learning Collaborative to identify next steps for increasing readiness.
Co-learning Readiness Assessment Tool created by Bright Research Group and Beth Sauerhaft, M.Ed, CPC, Alameda
County Behavioral Health Care Services.
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APPENDIX B
CO-LEARNING FIDELITY CHECKLIST
The Co-learning Team is a group of family members and providers who work
together as peers to create, plan and implement curriculum, workshops, activities,
policies, and other resources that benefit both family members and service
providers in supporting the wellness of young children and their families.
Vision
 There is a shared vision of promoting the well-being of children, families and
communities and building equitable relationships between parents and providers
 Building trusting relationships across the divides of power and privilege is core to
the work
Co-learning products are agreed upon by the Co-learning Team, are culturally and
linguistically responsive and support the wellness of young children and families. Examples
include but are not limited to:
 Training curriculum or workshops (i.e. child development, trauma)
 Workshops and trainings
 Organizational and /or community events
 Program policies and practices
 Educational resources (video, guides, etc.)
Membership
 There are between 5-12 members
 There are at least three consistent family members* (To achieve this it is important
to recruit at least 5 family members)
Co-learning Meetings and Team Relationships
 Meetings are facilitated
 Meetings include time for intentional relationship building (i.e. connecting activities,
networking and time for socializing)
 The Team meets at least once a month for 2.5-3 hours for at least 8 months
 There is a structured agenda
 Reflection and feedback happen at each meeting
 There is shared ownership for preparing and running the meetings
 Family Members and Providers create products and make decisions together
 There is dedicated time for sharing information, resources, knowledge and
experience with each other
 There is space for disagreement and/or discomfort
 Members respectfully challenge and question each other’s perspectives
 Stipends or other incentives are provided to eliminate barriers to family member
participation
 Expanding the Work
 Members champion Co-learning in their organizations and communities
 There is continuous learning, improvement and reflection on the program
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APPENDIX C
SAMPLE ROLE DESCRIPTION AGREEMENT FOR FAMILY MEMBERS AND
PROVIDERS
The following is a sample approach to clarifying expectations for participants
committing to Co-learning. It can be adapted to meet the unique needs of your Colearning project.
Who We Are
The Early Connections Family Members and Providers Co-learning Collaborative is
comprised of providers from different agencies, and family members whose
children have engaged in services at these agencies. Participants share a
commitment to working with each other to improve the early childhood system of
care in Alameda County. The Co-learning Collaborative is a safe space dedicated to
bringing family members and providers together to build their capacity to partner
as peers to co-produce tools, trainings, and events that support the wellness of
young children and their families.
Duties and Responsibilities
Family members and providers participating in Co-learning are expected to
 participate in monthly Co-learning Collaborative meetings and subcommittees;
 participate in surveys, interviews, and debriefs consistent with evaluating Colearning;
 complete tasks between meetings, such as responding in a timely manner to
emails and documents sent;
 track and record participation in Co-learning tasks, Co-learning meetings, and
subcommittees by promptly completing and submitting stipend forms (family
members only as needed for monthly stipends);
 promote Co-learning sustainability through trainings, development of tools
such as videos, tool kit, etc.; and
 share Co-learning experience and knowledge with other providers and family
members in the early childhood system of care.
Desired Knowledge Skills and Abilities
Family members and providers participating in Co-learning should be
 interested and passionate about improving systems of care for young children;
 respectful of diverse persons, lifestyles, and experiences;
 able to listen and communicate well;
 willing to speak up and respectfully challenge ideas;
 able to access and respond to email for timely communication;
 willing to examine one’s own views, role, power and privilege;
 committed to working together across traditional divides of power; and
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 willing to learn from others.
Terms of Service
 Minimum commitment: 1 year
 Monthly commitment time of 5 -7 hours including monthly meeting and
subcommittee meeting, responding to emails, tasks between meetings
 Written or verbal notice (30-days in advance) given to the Facilitator prior to
discontinuing participation in the Co-learning Collaborative
Benefits and Compensation
 Individual Family Members are eligible for stipends. Requests can be made for
a gift card or check. Please see Early Connections stipend policy.
 Responsibilities and duties listed in this Co-learning Role Description are
usually included in participating provider agency contracts.

___________________________________________
Name

________________________
Date
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APPENDIX D
RECOMMENDATIONS FOR ORIENTATION AND FIRST MEETING
The following are guidelines to help you to conceptualize and plan your groups’
orientation and initial meeting. This is not a prescribed format, it is a list of
important elements to consider or include when the group is in the early stages of
coming together. Feel free to adapt it to meet the unique needs of your group.
Pre-meeting Orientation
It is helpful to have an Orientation meeting prior to the first meeting of the Colearning Team. Suggestions for what to cover at the orientation include:
 What is Co-learning?
 The Co-learning Project video
 Facilitator and Team member hopes for Co-learning Team project
 Expectations for number and length of meetings time between meetings (see
Sample Co-learning Team Member Role Description which can be adapted)
Discuss safety, respect and privacy. Model openness and promote a belief in the
process. Invite questions and clarification. If a formal orientation is not possible, the
Facilitator should review these things with each individual before the first meeting.
First Meeting
Welcome This step will take longer on the first day than it will going forward.
Remind the Team of the purpose of why you are coming together and what you are
hoping to accomplish. Invite group members to introduce themselves one at a time,
prompting them with a question such as, “What made you decide to join this Team?”
or ‘What is your biggest hope for being on this Team?’
Creating Conscious Relationship and Team Agreements To build a foundation of
trust within the Team as well as between the Team and the Facilitator, the
Facilitator guides the group in creating Conscious Relationship Agreements. These
agreements support the group in naming rather than assuming what they need from
each other and the Facilitator.
Useful questions that help to design Conscious Relationship Agreements include:
 What kind of culture or climate do you want to create together? How would
you know you had that? (be specific)
 How do you want to feel in this group?
 What do you need from each other when things get difficult or there is
conflict?
 What do you need from the Facilitator when things get difficult or there is
conflict?
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 How would you know you had that? (be specific)
The Facilitator documents the questions and responses on flipchart paper.
The Conscious Relationship Agreement is not just used at the first meeting. It is
brought to every meeting. The Facilitator always checks in to see if anything needs
to be changed or added as time goes on and makes those changes on the flip chart
paper. It can look messy and that is ok!
In bumpy moments the Facilitator reminds the Team of its Conscious Relationship
Agreements and/or helps it to develop new ones. The Team also reminds the
Facilitator of what they need and/or adds to the agreements. This sets the tone for
building individual and Team accountability.
Dedication The Facilitator explains the intention of the dedication ritual, which is to
begin each meeting with a heartfelt focus on specific examples of why
transformation is desired within systems of care. The Facilitator models how to give
a dedication, including explaining that it is brief so that the time meeting can be
focused on the work.
Connecting Activity It is important to choose a Connecting Activity that promotes
openness and trust among group members. In later phases of the group, the
Connecting Activity may focus on exploring the issues related to the problem the
group has come together to transform, or to try out an aspect of a solution. See
Sample Connecting Activities in the Appendix for more ideas.
Product Development If your Team has a pre-determined purpose, goal or product
in mind:
If your Team is gathering to work on a desired goal, such as recreating intake
paperwork to make it more family-friendly, then the Facilitator will lead the
group in brainstorming how to approach the creation of the product. The
Facilitator will help the group determine first steps and may even help the group
begin working on the product during this initial meeting.
If your Team has an identified issue but will be determining together what product
might create transformation:
If your Team will be deciding upon a product to create by examining a problem,
such as addressing parent dissatisfaction when working with interns, then the
Facilitator uses this step to help the group begin to explore the issue. Some
Teams create a Statement of Purpose together on the first day, as a way to begin
framing the process and clarifying the type of product the group will create. See
Sample Mission Statements for Co-learning in the Appendix.
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Next Steps During the first meeting, the Facilitator is establishing the routine for the
flow of the meetings. The structure helps keep the group on track for focusing on
product development and creates safety and predictability within the group. The
Facilitator helps organize the work that was completed in the first meeting and
encourages the group to determine what the next meeting and/or sub-committee
meeting will concentrate on.
Meeting Evaluation It is helpful in the first meeting to establish the practice of
having the group notice what worked or did not work within the meeting. Using
evaluation formats, such as Heart & Tree: Participants describe something they
liked or will carry with them from the group (heart), and an area that needs growth
for things that could have gone better (tree).
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APPENDIX E
SAMPLE Connecting Activities
At our monthly meetings of the Family Members and Providers Co-learning
Collaborative, each person takes a turn offering and facilitating a ‘Connecting
Activity’. Connecting activities are approx. 20 minutes. These activities often take
us to new places in our understanding of each other and the system we are seeking
to transform. Connecting activities are more than just icebreakers, they are
opportunities for group members to build trust and connection, and sometimes to
explore concepts related to the product they are creating,
The following are three examples of Connecting Activities:
1. The Mars Exercise
2. Who are You?
3. Spirit Animals
1. Mars Exercise
Scenario (Read 2x slowly) Imagine that out of the blue you received an official
letter from the US government requiring that you and your family take a trip to Mars
next week. In the letter you are told that you will be getting a visit from a "helper"
who will make sure you have a good trip. You had not planned on going to Mars but
the letter makes it clear that you have little choice in the matter. When the helper
arrives, what would you like to know about them and their role? What would you
need from them?
Question 1: When the helper arrives, what would you like to know about them and
their role?
Question 2: What would you need from them?
Directions Work in pairs to respond to one of the two questions. (Show the
questions on the flip chart). Everyone on this side of the room will be in Group 1
and will responding to Question 1. Everyone on the other side of the room will be in
Group 2 and answering Question 2.
Please turn to the person next to you. Each of you will take 2.5 minutes for a total of
5 minutes to share your responses to the question. There are no wrong answers.
When one person is sharing their responses the other person in the pair is just
listening. We will let you know when to switch. (Facilitators, please note that if
there is an odd number of participants, one of you can join a pair). OK, ready, set, go.
Debrief of activity OK, time to return from the Mars trip planning adventure! Let’s
hear a few responses from each of the groups. (Facilitator charts responses).
Group 1: What are some responses from your group?
Group 2: What are some responses from your group?
To all: What new insights are emerging for you?
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2. What Are You?
In pairs:
 Round 1
Person 1 asks, "What are you?" repeatedly and Person 2 responds with
whatever comes up naturally. Do this for one minute, then switch and repeat.

Round 2
Repeat above, except this time remove all answers that are "roles" (mother,
teacher, wife, friend etc.) Do this for one minute, then switch and repeat.

Round 3
Repeat again, except this time say something you haven't said before. Do this
for one minute, switch and repeat.
Switch partners for each round for ice breaker quality, or stay with the same partner for
more deeper experience.

3. Spirit Animals
Prompt the group:

Imagine yourself, the way you:
o communicate
o process info
o relate to others
o organize
o express yourself
o show leadership
o etc.


Now pick one animal:
o hawk
o turtle
o mountain Lion
o rabbit



Without words, only using sounds and motion, find your group.



Sit with your group and answer the following:
o What is great about being _____ ? (ML,T, H, R)
o What is challenging about being ______? (ML, T, H, R)
o Which of the other animal groups is the most challenging to be in
relationship with (as colleagues, spouses, friends, etc.)?

Prompt each group to share answers.
Facilitator should watch for/notice insider/outsider behavior.
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Facilitator should help point out both positive/negative traits of each animal.
 Closing Reverence Circle: Prompt the group to take turns naming which of
the animal energies they would like more of in your life.
Point out the necessity of balance and inclusion and celebrating differences,
etc.
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APPENDIX F
SAMPLE Mission Statements for Co-learning
The following is a sample of the Mission Statement created by a Co-learning Team.
EIS/CHO Co-learning Team: A Brief Introduction
In 2014, two departments of UCSF Benioff Children’s Hospital Oakland embarked
upon a collaboration aimed at improving the quality of care for the families served
in our program. Specifically, we wished to improve the capacity of trainees in the
area of family engagement. We decided to examine this issue and explore solutions
using the process of Co-learning, out recognition that working hand-in-hand with
family members would allow us the best chance of meeting our goal. Our project
was aimed at rethinking the approach EIS and CVC takes in training new clinicians
so that the families they work with experience a greater sense of being respected,
understood, and invited into partnership with the therapist in service of their child’s
developmental and mental health needs. Together, we developed the following
statement regarding our purpose and mission:

Co-learning Action Team Purpose & Mission
Working to improve the abilities of interns & trainees to engage parents in meaningful
and collaborative ways
1. To create a Co-learning planning group by engaging the knowledge,
lived/living experience and assets of family members and family support
professionals (Family Partners and Mental Health Clinicians) in order to build
partnerships to help shape meaningful learning experiences for a group of
early career mental health trainees/interns. These learning experiences
would be focused upon the goal of improving their capacity to engage families
in respectful collaboration.
2. To build trusting relationships so that the unique perspectives of all members
of our group are heard and valued. To be open to learning from one another
and making space for differences of opinion among us. To maintain a shared
vision of promoting the well-being of children, families and communities by
working to improve trust and collaboration between families and providers.
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APPENDIX G
Examples and Possibilities for Using Co-learning
Parent and Provider Co-learning Teams in Alameda County :
 The Family Members and Providers Co-learning Collaborative of Alameda
County Behavioral Health Care Services created the video ‘The Co-learning
Project” to promote understanding and expansion of Co-learning.
 The Co-learning Team of UCSF Benioff Children’s Hospital Oakland’s Early
Intervention Services and Center for the Vulnerable Child created and cotaught curriculum used to strengthen the training of clinical interns on the
topic of engaging families.
 The Co-learning Team of the Early Head Start program of Brighter Beginnings
co-created a culturally responsive workshop for staff and parents on positive
discipline
 The Co-learning Team of the Early Head Start program of Through the
Looking Glass co-created a website on the connection between nutrition and
early childhood mental health.
Co-learning can be an effective approach within numerous contexts, such as
bringing police and community residents together in a Co-learning process to
address issues of implicit bias and police misconduct and brutality.
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